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ses that national or provincial 
pollcies are unable to deal with 
small pockets of poverty such as 
these, it makes no attempt to sug' 
gest how these problems mlght be 
solved. 

A strong point of the series as 
a whole is the attention that has 
been paid to the illustrations ln the 
case studles. Langman's in partie­
ular has a series of stunning and 
evocatlve photographs. In addition, 
hlstorical, land-use capaclty, and 
topographical maps, aerial photo­
graphs, illustrations, dJagrams and 
newspaper cuttings add conslderably 
to the attractlveness of ail the texts. 
Nearly ail of the iIIustratlve ma­
terials are accompanied by ques­
tions and lists of subjects for debate 
that should enliven classroom dis­
cussions. My only dlsappointment 
here Is that most of the reference 
materlal cited ln the case studies Is 
not more accessible. 

Two critlclsms of the series can 
be ralsed: while the resource book 
stands weil on its own, it is not 
integrated with the case studies; 
secondly, none of the case studies 
deals with urban poverty. In nu mer­
ical terms, most of the poor in 
Canada live in citles, and some of 
the greatest disparlties in this 
country exlst wlthln its cltles. The 
series might weil have considered 
including one book on this very 
important area. Desplte this limita­
tion, the books are readable, topical 
and useful. It is to be hoped that 
they will be used extensively in the 
classroom, for they provide a fund 
of ideas, concepts and information 
on a subject that should concern ail 
Canadlans. 

Srian Slack 
Concordia University 
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As schools tend to be the mirror of 
society, educational literature tends 
to be the mirror of educatlonal 
theory and practice in a society. 
The risk Involved in acceptlng thls 
premlse Is that we are th en Inclined 
to vlew the Ilterature, theory and 
practice of education in Canada wlth 
a certain dismay. In content, our 
educatlonal literature is preoccupled 
wlth borrowed themes: moral de­
velopment à la Lawrence Kohlberg, 
values clarification, Intercultural 
education, communlty schools, edu· 
catlonal alternatives, M.B.O. ("man­
agement-by-obJectives" for the un­
inltiated), competency-based pro­
grams, accountabillty. We read Phi 
Delta Kappan, allow for the cultural 
lag of crosslng the 49th parallel, and 
murmur the mantra of Canadian 
education, "Me too." ln form, our 
educatlonal literature is dominated 
by three genres: the articles, many 
of which are very provocatlve, found 
in assorted periodicals; the antho­
logy, a synthetic book for an instant 
market; and the report, a form of 
Proclamation - by - Royal Commission 
which has been the major source of 
our educational enlightenment and 
inspiration. 

Amld this fragmentation, commer· 
cialism, and paternallsm, it is re· 
freshing to flnd ent/re books writtell 
bysingle authors, and the works of 
Stamp and Novak make contributions 
that are useful, contrastlng and, ln 
a sense, unusual. 

Both of the books deal with three 
interrelated themes of what may 
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Canada. The most useful part of his 
contribution is a survey of the 
general policies and programs that 
have been devised to reduce region­
al disparities. This is one of the 
most helpful short summaries that 
1 have read and Krueger manages 
to dlsentangle the web of programs 
that various governments have 
woven over the years. 

R. Irving contributes a chapter on 
poverty ln Canada. He discusses the 
difflculty of definlng the term and 
recognises the distinctions between 
urban and rural poverty. C. Vincent 
provides two approaches to the 
study of regional disparlties and 
poverty to be used in the classroom. 
The first Is a game ln whlch the 
players act out the roles of families 
ln dlfferent parts of the country. 
Whlle not having had the opportun­
ity to play the game, this reviewer 
suspects that it would not really 
enhance students' perspectives on 
regional aspects of poverty since it 
assumes equal satisfaction goals 
(colour t.v., camping holiday, final 
downpayment on a house) for New­
foundland, Ontario, and Saskatche­
wan families! This would appear to 
ignore the important fact that indl­
vidual expectations vary so much 
across the country. The second pro­
ject, which should be much more 
useful, is a map work assignmenl 
with a set of questions. 

The three other books in the 
"Regional Patterns" series are re­
garded as case studies, each foc us­
Ing upon the problem in a different 
part of the country and hlghlightlng 
different solutions. "Regional Deve­
lopment ln Northeast New Bruns­
wick" by R. R. Krueger and J. 
Koegler examines the problems and 
prospects of a region where poverty 
is acute. The text shows how hls­
torical factors, the EnglishjFrench 
cultural split, and an economy con­
trolled by outsiders have produced 
a situation that is difficult to change. 
An outline of a simulation is provid­
ed whereby students assume the 
roles of different groups, fisher­
men, farmers, mining companies, 
and forestry companies. This appears 
to be a most useful game and should 
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lead to an understanding of the 
problems of overcoming disparities. 
The final part of the book details 
the various government schemes 
that have been devised over the 
years to alleviate regional problems. 

Patricia Sheehan's study of social 
change in the Alberta foothills is 
quite different. It documents an 
A.R.D.A. project in Census District 
14 centered on Edison, Alberta. 
Again we find a region with consid­
erable natural resources but where 
technology has brought about sig­
nificant shifts in employment op­
portunltles. In this region, A.R.D.A. 
developed a communlty-based ap­
proach, creatlng Advisory Councils, 
through which local people could 
have an input into development 
schemes. The projects themselves 
were relatively modest: a tourist 
park or community improvement 
schemes such as weil drilling, job 
re-training and farm re-adjustment. 
Ali involved local counselling; "If 
people are to particlpate in local 
change, it is essential that they un­
derstand what is happening to 
them." This is an approach to re­
gional development that has ail too 
frequently been Ignored. Unfortun­
ately there has been no follow-up. 
The A.R.D.A. project ln C.D. 14 was 
undertaken in the early 1960's while 
data on the tourist developments are 
for 1964. It would have been most 
useful to have had an evaluation of 
the project ten years later. 

langman's book provides a useful 
reminder that poverty is not confin­
ed to the periphery, that areas of 
hardship occur ln the heartland of 
Canada. On the limestone plains of 
southern Ontario, the physlcal en­
vironment has produced conditions 
that are inhospltable to farming. 
Langman makes the point that rural 
poverty here is Independent of geo­
graphical location, date of settle­
ment, origin, or motive of settlers, 
and is due to the shallowness of 
the soil. Therein Iles a weakness of 
the work. While providing an in­
teresting description of the lime­
stone plains, the book tends to be 
very limited in its scope and be­
comes repetitive. Though it recogni-



100sely be called the politics of 
education: the relationship between 
school and community, the strategy 
ofproviding educational alternatives. 
and the role of parents in education­
al decision-ma king. While these 
themes are by no means peculiar to 
Canada, the two books are Can­
adlan in their focus and content 
and, in the case of Stamp, in the 
population to which it is directed. 

Robert Stamp's About Schools is 
a popular book in that it is written 
for parents. From the introduction 
to the conclusion, Stamp makes it 
very clear that education should be 
everybody's business and it should 
especially be the business of pa­
rents. Parents should become more 
involved in the pollcies and practices 
of schools in ways somewhat more 
substantial than through periodic 
summonses to Meet-the-Teacher 
nights and the traditional good works 
of Home-and-School Associations. 
Parents have certain rights in edu­
cation: to be recognized as part­
ners in their children's learning. 
to be treated courteously, to have 
access to information. to contribute 
to school policy, and to have me­
chanisms forchoice among teachers 
and schools. Stamp describes a 
variety of ways in which meanlng 
may be given to the se rights ot 
parents: through different patterns 
of school-community relationships, 
through direct involvement in the 
life of the school, and through ac­
cess to existing alternative schools 
or through the creation of new ones. 
Stamp's book isessentially rhetoric­
al in purpose, urging parents to be­
come more involved in education 
and concomitantly urging the pro­
fessionals to be supportive of this 
involvement. The major rhetorical 
devlce 15 the use of a large number 
of examples and testimonlals to 
illustrate that greater parent parti­
cipation can and do es work in 
Canada. 

A contrasting approach to these 
themes is presented in Mark No­
vak's Living and Learnlng ln the 
Free School.This is. an academlc 
book, a soclologlcal case study of 
the originsand development of a 
"free school" within the public school 
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system of a Toronto suburb: But it 
is far more than a description of a 
school. Although the book is not 
divided thls way, it is possible to 
identify three fairly equal corn po­
nents: theory, description, and in­
terpretation. The theoretical sections 
provide a disciplined yet far-ranging 
analysis of the method of partici­
pant-observe.r, of the concepts of 
freedom, community, and, indeed, 
education. These analyses draw as 
much from philosophy as they do 
from the classical conception of 
social science. The descriptive part 
shows how parents, students, and 
teachers came together to form an 
alternative school as a vaguely 
negative reaction to the prevailing 
system, how gradually the concepts 
of "communlty," "social order," and 
"structure" began to emerge in 
more clearly defined form, and 
how the experience moved from an 
early romanticism to a later prag­
mati sm. The Interpretative sections 
attempt to bring together the theory 
and the practice, to stand apart from 
the phenomena being experienced 
and to impose the theoretical mo­
dels upon the realities in order t~ 
understand what was happening be­
neath the surface. 

1 must say that 1 am impressed 
by each of these books, obviously 
for different reasons, and 1 have 
learned a good deal from them. Vet 
1 wonder, and the source of. my 
wonder is related to the two titles. 
Robert Stamp 15 an academic wlth 
a well-deserved reputation as a 
scholar in the history of Canadian 
education. His book is entitled About 
Schools: What Every Canadian 
Parent Should Know. 1 wonder why 
Robert Stamp brought the worst of 
his discipline with him when he 
decided to write as a parent to 
parents and left the best behind 
Why adopt the style of Homemaker's 
Digest just because he is writing to 
parents? Why rely so heavily on 
quotations and sources, many breath­
taking in their banality, when he 
could have provided more provoc­
ative discussion of the crucial Issues 
involved in the interface of parent 
and educational system: the con­
flict between the school's roles of 



respansiveriess 'ta ··community· pres­
sure and . leadership for community 
aspirations, the tension betweell 
public participation and profession· 
al competence in the development 
of educational policy, the dangers 
of educational alternatives as the 
penultimate cop·out of a disintegrat· 
ing culture? ln short, 1 wonder why 
there is not more Stamp and less 
Calgary Herald? 1 wonder, too, about 
Stamp's concept of every Canadian. 
ln a chapter titled "Parents' Asso· 
ciations Are Alive and Weil," Stamp 
enthusiastically proclaims: "Across 
the country the reformation is taking 
place." He then goes on to cite 
examples from Ontario and Alberta. 
This is typical of the concept of 
Canada which comes through in his 
book. Now it is possible that, wlth 
few exceptions, everythlng ln edu· 
cation is a wasteland east of the 
Ontario·Quebec border, but the 
promise of Stamp's title and the 
relevance of his advice would have 
been better served had he spread 
hls illustrations a little more even· 
Iy across the country. 

Then 1 wonder about the title 
LivIng and Learning ln the Free 
Schoo/. The title, and the tone of 
the Preface, lead us to expect 
that we will find out something 
about how people live and what 
they learn in a "free school." AI· 
though Novak's theoretical analysis 
is stimulating (perhaps because of 
thisl, he holds onto the tall of his 
theory and rides into the sunset .. 
leaving behind ln the dust the child· 
ren of ASPE, the alternative school, 
as weil as those readers who won· 
der, reflecting on Novak's theory, 
just who those children were? 
Where did they come from? How 
dld they teel about this alternative 
school? What did they learn? What 
were the teachers trying to do, and 
how did they feel? Who exactly 
were. those parents? So power· 
fuI is Novak's theoretical analysls 
that his case study of the altern· 
ative school becomes almost trivial, 
peopled by marionettes dancing to 
the string of his phenomenology.: It 
is in this ·sense that Stamp and 
Novak make unusual contributions 
ta the lite rature of Canadtan edi:ica· 

tion: Stamp, the ~cademic, preaches 
to the parents;: Novak, the sociole­
gist theorizes his subjects almost 
out of existence. 

But still·1 am touched (yes, that 
is the word) with what Stamp and 
Novak have tried to do. They have, 
as authors, "laid their hands" on 
thelr subject matter, allowing their 
personal concern with the issues ta 
show through and avoiding the safer 
course of keeping their abjects of 
study "at arm's length." Both Stamp 
and Novak have shown compassion 
in their books, and, in this, l, for 
one, am prepared to honor them. 

Norman Henchey 
McGiIi University 
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A meticulous effort of organization 
by Barbara Stanford shapes this 
large manual on peacekeeping Into 
a readable and useful volume. The 
scope of the materials is amazingly 
wide, ranging from the individual in 
marriage and child·ralslng to the 
efforts of the United Nations. There 
are the expected statements by 
Martin Luther King, Jr. and Cesar 
Chavez and the more unlikely es· 
says of Barry Goldwater and Wil­
liam Carlos Williams. In editlng the 
fifty or so items, Stanford has or· 
ganized short workable units on 
varlous aspects of conflict resolu· 
tlon, aggresslon, dehumanization, use 
of force, and reorganization of so­
ciety. The concluding section pre­
vides' suggestions to encourage the 
reader·· to translate thought Into 
actiOn. 

It is this emphasis on action. that 
inakesthlfbook a persof-lal document 
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