Richard Butt

A Link

Between Administration
And

Creativity?

Since it is generally assumed that creativity is desirable, the
question arises of how can schools be improved to foster its
development. To investigate one aspect of this problem, a
study was undertaken by the writer. The purpose of this re-
search was to examine longitudinally, the relationship between
the creativity' of elementary school children and the school
organizational climate® to which they had been exposed. The
instruments utilised to gather data were the Organizational
Climate Descriptive Questionnaire’ and the Torrance Tests of
Creativity (Verbal Form A).! The 0.C.D.Q. describes the
behavioral interaction of a school’s faculty. This interaction
can be classified along a continuum of climates: Open, Auto-
nomous, Controlled, Familiar, Paternal, Closed. Also, there
are eight subtests of climate, four of which pertain to the
behavior of teachers as a group: Disengagement, Hindrance,
Esprit, Intimacy; and four which pertain primarily to the
principal’s behavior: Aloofness, Production Emphasis, Thrust,
and Consideration. Torrance’s Tests of Creativity sampled the
creative traits of Fluency, Flexibility, and Originality on
seven parallel tasks.

procedure and analysis of data

In 1971, the O.C.D.Q. was re-administered to the faculties
of a sample of Saskatchewan elementary schools whose cli-
mates had been determined by Harvey® in 1963. Thus climate
trend over a period of time was determined. Meanwhile, Tor-
rance’s Tests of Creativity were completed by a random sample
of Division II (upper elementary) students in each school.
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The study involved sixteen schools, 174 teachers, and 331
students.

It was hypothesized that there would be no significant dif-
ference in creativity scores for students who had been exposed
to continuously open climates as compared to students who
had been exposed to continuously closed climates. For the
purpose of this study, climates which fell in the open half of
the climate continuum were classified as “open” and climates
which fell in the closed half of the continuum were classified
as “closed.” This was done for both the 1963 and the 1971
0.C.D.Q. data, giving four possible groups of climate trend:
Closed-Closed ; Closed-Open; Open-Closed, and Open-Open.

The creativity scores of the students who were exposed to
Closed-Closed and Open-Open climate trends were compared
using a t-test. The same statistical procedure was utilised to
compare creativity data partitioned by Open or Closed climates
in 1963. A similar analysis was performed according to 1971
climate data. An analysis of creativity scores according to
sub-test scores of the 0.C.D.Q. for 1971 was also undertaken.
This was achieved by comparing groups of the four highest
scoring and four lowest scoring schools on each sub-test of the
0.C.D.Q.

findings

Creativity was related positively to continuously open school
climate and negatively to continuously closed school climate
(t=3.50, significant at 0.01 level).

Creativity, as indicated in 1971, was positively related to
climates which were described as open in 1968 and negatively
related to climates which were described as closed in 1963
(t=2.65, significant at 0.01 level). A similar finding was
evident for climates described as open or closed in 1971
(t=2.85, significant at 0.05 level).

Of the subtests of the 0.C.D.Q., Disengagement (the ten-
dency of the faculty to be “not with it” or in a state of anomie)
and Production Emphasis (the principal’s tendency to super-
vise too closely, be directive and authoritarian) were negative-
ly related to creativity. Intimacy (the teachers’ friendly rela-
tionships with each other) and Thrust (characterised by the
principal as being helpful and co-operative in his efforts to
contribute towards task accomplishment) were related posi-
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tively to creativity. There were no significant relationships
found between creativity and Aloofness, Hindrance, Considera-
tion, and Esprit.

These findings seem to meet with and extend the context
of previous research in this area. Feldvebel® found that the
achievement of fifth grade students was related negatively
to Production Emphasis; also, Turner and Denny’ found a
similar relationship between creativity of students and teach-
ers who tended to be ‘“business-like” and “overcontrolling” in
their relationship with pupils. Andrews,® in an extensive study
conducted in Alberta, discovered a relationship between Inti-
macy and achievement which parallels the findings of the
present study.

From all these results, two things seem clear: (1) an open
climate is desirable if student creativity is to be encouraged;
(2) there are certain dimensions of a faculty’s behavioral in-
teraction that vary concomitantly with creativity. If the
principal’s leadership style is authoritarian or is in some way
threatening so that it conflicts with co-operative group funec-
tioning, then neither openness nor creativity is enhanced. Thus,
it would seem that a desirable approach to administration is
one where decision-making is a function and responsibility of
the group. The group is, of course, co-ordinated by a principal
who attempts to facilitate growth in the individual and in
the school, not by close, authoritarian supervision but by co-
operative evaluation and by the example he himself/she
herself sets. In summary, this study detected evidence of
relationships between the creativity of children and school
organizational climate to support the use of democratic prac-
tices in school administration.
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