Prelude
o a

Leacock
IMan uscript

“Teaching the Unteachable” has a contemporary ring, but it
was written about fifty years ago and was published in The
Teachers’ Magazine, Vol. VI (June 1924), p. 13. Its reproduc-
tion in manuscript facsimile here is a fitting part of our Mec-
Gill Year celebrations and, at the same time, an example of
serendipity in educational research.

The McGill Journal of Education became aware of the
existence of the original manusecript through Donna Ronish
who is writing a thesis on the history of women’s education at
McGill. Mrs. Ronish’s thesis adviser happened to know —
through a brief note in a 1967 McGill News — that Mrs. Eliza-
beth Seferovitch, B.A. ’96, M.A. ’00, is the oldest living alumna
of McGill. Since the aforementioned thesis adviser also hap-
pens to be the Editor of this Journal, the connection becomes
clear — Mrs. Ronish sought an interview with Mrs. Sefero-
vitch, Mrs. Seferovitch mentioned the manuscript, Mrs. Ron-
ish told the Editor, et voild.

Special thanks are due to Mrs. Seferovitch and to her
nieces, Mrs. Hayhoe and Mrs. Gordon, for their generous co-
operation. M.G.

our oldest alumna

Mprs. Elizabeth Seferovitch is the only living graduate of 1896,
and was the first woman gold medallist of McGill. She ac-
quired this Leacock manuscript when she was editor of the
PAPT Teachers’ Magazine. The story goes that she asked
Professor Leacock to contribute an article and then later re-
quested permission to keep the manuscript. As both Mrs. Se-
ferovitch and Professor Leacock lectured at McGill at about
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the same time, they met casually but fairly often in the faculty
room and recollections of Professor Leacock are among Mrs.
Seferovitch’s many worth-while memories of McGill.

Mrs. Seferovitch was also on the staff of the Montreal High
School under three surnames, Miss Hammond, Mrs. Irwin and
Mrs. Seferovitch. She is now living with her niece, Mrs. Rich-
ard Hayhoe in Toronto.

J. G. GORDON
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jucation is a pecullar process,
[ER RO R W LTV sl daemesd ‘Y OU 1LY
wm|nt one thing and you nit another.
1~ | You =et out ta Jook for ultlmate
trnth and you don't find it; but in-
eldantudly you have acquired a eul-
livated mind. You pursue studles
1 that vou think will ‘be of use in your
5. |business, They are not. But hy the
hi- {thme Youn are done with them you
in |yourself are hetter man for your
L. | business or for any other business.
‘horeln 1les the real meaning ol
ch ; educarion. It is a process that, brings
18, |out of a man all the inborn capacity
vs|that is in him. The Tatin  poetl
o- | llorace said that, but it is nonec the
de [less true all the same.
¢| ~2The truth is that if you pursuc
of Jvour studies with too directly proac-
et-|tical an ahm you miss the mark. The
7as |worst influence that bears on ol
ol | prosent-day education is the exagser-
sre [ated demand that it should be prac-|
t Tt ought only to be practical
elr by aceident. 3
20Our cducation, especially in new-
eor communitics, not properly bal-
Jisted with tradition, Is being div -
torted under this influence. ‘The de-
mand for usefulness brings Into be-
jnir a host of studles thut are niecs
frauds and pretences. The futile
attempt is made 1o teach the un-
e teachable. It _is no usc altempting
slto glve courses on such things as
1 personality, cheerfulness, and bro-
. |therly Jove. “These things are valu-
_|able. But they are not educution.
3t | They may sometimes be a result of it,
e |but when reduced to the foria of | v
r|lectures, courses and_ lessons, they
:|are a mere parody.
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disciplinury training  which is the),
real basis of education. Students are
impatient of everything that is diffi-
cull, They want something easy, im-
medlute and preteutious, They con-
fuse the resuit with the process. If
1 want to produce a capacity for
thought in a student T will teaclr l
him conic sections. 1 will not give
him a course on “Concentration in
Six Lessons and especially will I
refuse to give him a course called
“Concentration-Applied to Business.”
Our schools are tilled with just such
courses and just such methods as
nd they are nothing else than
« fraud, & sham and a le.

¥ew people realize
idinary value, the practi
will say—of studies ubsolutely ims
practical in character. What a’ pers
son needs most in life—in husiness,
An art, in politics, in anything—is
‘the eapacity for sustained effort and
,coneentrated attention. In the intel-
Jloctual fleld there is no other asset
like this. And you can get it best
by devoling your studies to some-
thing making & demand on the ut-
mwost mental  poweor that you have,
That I8 why in any well-ordered uni-
voersity wo lay the basis of ull our
work on such things ar tho study
of Lhe Latin language, the clements
of muthematies; physics and cheniis
try. These are real things. Througt
them Is the gateway to mental ad-
vancement. To ask if you need them
in your business is childish. ot
course you don’t, You nced- them In
your head. - 1t is you that is bclng'
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fashioned and shaped, not the busi-
ness.
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The
Oldest Living

g raduat € . . . as the years slipped

past, the ties of memory began to tighten in their hold. There
was time, here and there, in the struggle of life, for a fleeting
glance towards the past. And lo! How soft the colours that
began to lie on the pictured vision of his college days. The
professoriate, once derided, how wise they seemed. It is ever
their hard lot to be honoured only when they are dead; but all
the greater is the honour . ..

While there is time, let us be up and doing. Before yet we
are the Oldest Living Graduate, let us borrow something of
the spirit that inspires him. Let us discount a note against the
future with Father Time, and receive its value in the glowing
coin of a present affection. While our class yet live, let us
realize what a splendid group they are; and let us find the
opportunity to tell the professors how much we owe to them
before we write our gratitude upon their tombstones. And if
our college wants our support, our help, and our enthusiasm,
let us bring it forth with all the affection of the Oldest Living
Graduate and with all the power and eagerness of the young-

est.
STEPHEN LEACOCK, 1923

Stephen Leacock, “The Oldest Living Graduate,” College Days, London:
Bodley Head, 1923, pp. 44-6.
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