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One of the most persistent and frustrating tasks that the
physical educator faces today is that of marking and grading pupil
progress. Most schools require marks in physical education and cer-
tainly pupils and parents are interested in grades. However, the
matter of reporting value judgments regarding the status and
progress of students at regular intervals throughout the year is
fraught with many perplexing difficulties.

Very few educators question the desirability of a continuous
program of evaluation in our schools. It is true that there are a
certain number of teachers and pupils, and even parents, who cry
that we should do away with all forms of examinations but as Stein
points out, this “is as futile as the demand that do away with text-
books.”* We may wish to make drastic revisions in the present man-
ner in which most teachers examine, mark and report but this is
quite a different proposition from advocating elimination of marks
and grades.

In recent years there has been widespread experimentation with
many forms of marking and reporting practices within education.
The degree of experimentation suggests that teachers, adminis-
trators, pupils and parents are dissatisfied with present methods
and are continually seeking more effective ways to solve this vexing
problem.

The task facing the new teacher is an enormous one. Although
he may have been exposed to introductory courses in tests and
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measurements which give him some insight into educational statis-
tics, he still is heard to comment, “I really don’t know how to grade
my classes.” This implied criticism requires an answer. Certainly
no undergraduate course, book, or professor should attempt to de-
scribe how a teacher will grade his classes in physical education. A
fundamental purpose of marking and grading in education is to in-
terpret as accurately as possible the extent to which the student has
achieved the educational objectives of the program. Students differ,
their needs differ, schools differ, and their programs differ and
under these many situations the methods used to determine and
report marks also should differ. The problem then becomes one of
examining the role of marks and forms of reporting in order to
establish sound principles which will serve as effective guides for
teachers charged with this unenviable task.

REASONS FOR MARKING AND GRADING

After careful analysis of the various uses made of marks,
Wrinkle concluded that they could be classified according to four
main functions: information, guidance, administration, and motiva-
tion and discipline.? Remmers, Gage and Rummel break down these
four functions into the following purposes of marking systems
(1) information for parents on pupil status or progress, (2) promo-
tion and graduation, (8) motivation of school work, (4) guidance of
learning, (5) guidance of educational and vocational planning,
(6) guidance of personal development, (7) honors, (8) participation
in many school activities, (9) reports and recommendations to future
employers, (10) data for curriculum studies, (11) reports to a
school the pupil may attend later.?

Most educators, including those in physical education, agree
that the single most important function of marks is to provide a
means of communication between the teacher, the pupil and the
parent. Effective communication should provide both child and
parent with tangible evidence of the student’s status in terms of
the objectives of physical education. In addition, good communica-
tion which results in improved understanding of student problems
can do much to help physical educators enlist support of both
parents and students in developing realistic and improved physical
education programs in the schools. Both parent and child can be led
to recognize, through improved marking and reporting techniques,
the values and contributions of a sound physical education program.
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PROBLEMS IN MARKING

Each of the above stated reasons for marking is important.
Why then does so much controversy rage over this topic? The
answer lies in the fact that, whereas most educators are agreed on
the importance of reporting pupil progress, few are satisfied with
present methods. Many reasons for this dissatisfaction can be found.
Baron and Bernard include the following among the shortcomings
of present grading systems:

. Marks: tend to become the end and aim of education.

. Marks tend to emphasize subject matter.

Marks tend to discourage good teaching.

. Marks tend to cause teachers to overlook individual differences.
Marks create a situation that is “unlike life.”

Marks tend to penalize those pupils most in need of help.

. Marks have little meaning in themselves.*

- N

In addition, there are several problems which, while of concern
to the classroom teacher, cause particular difficulties for the
physical educator. In their desire to maintain academic respectabil-
ity, physical educators have insisted that they follow the same mark-
ing and reporting system used in the other school subjects. This has
resulted in a tremendous burden for the physical education teacher
who may see as many as 300 pupils in class weekly and is required
to submit grades for the report card three, four, and even six times
per year. Mathews records a situation in which he attempted to sub-
mit five separate grades in physical education, six times per year
for 400 students or a total of 12,000 individual marks in a school
year.* Some readers may question the need to submit five marks
within physical education and yet to combine marks in aquatics,
dance, gymnastics and tennis into one composite grade for physical
education is like lumping English, history, chemistry and a foreign
language into one classroom mark.

Controversy has existed for years in education regarding the
degree of objectivity which should be required in educational test-
ing programs. Physical education has not escaped the debate. For
years physical educators have enunciated comprehensive lists of
objectives and goals in their courses of study and yet the teacher,
all too often, has carried on a testing program limited to the basic
areas which are amenable to measurement by the stop watch, the
tape measure and quantitative computation. Many of the most im-
portant stated goals of education such as development of sound
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health habits, positive attitudes towards fair play, and quality of
movement are neglected because they cannot be easily measured.
Adams and Torgerson comment that the classroom teacher has
been no less guilty in his concentration on the cognitive areas.’
Fowler summarizes this point very well when he states:

Since educational objectives range all the way from the
highly tangible to the highly intangible, teachers must be
prepared to make subjective judgments when completely
objective measures are unavailable. Still they must strive
to make their judgments as expert and objective as possible
by obtaining necessary training and making full use of the
most reliable and valid evidence available.”

Yet another problem centres around the grade and report card.
Teachers acknowledge that grades help to motivate and control
students. Some teachers use grades and report cards as a lever
to control student behavior. A few teachers, especially in very large
physical education classes, grade more on behavior qualities than
on the extent to which the objectives of the program are realized.
They contend that behavior and attitude reflect achievement (or the
lack of it), when actually they use the grade as a whip to ensure
class control. Other teachers use the grade in physical education as
the basic motivating device with the result that many students
become far too grade-conscious and ‘“passing the course” becomes
more important than the stated educational outcomes.

THE BASES OF MARKING

“The traditional basis for evaluating school achievement is
mastery of content.”® Mastery of content in physical education may
be interpreted as level of skill performance in physical activities.
Many physical educators maintain that if physical education is to
be consistent with other areas of the educational program, skill
should be the sole basis for marking. Others contend that im-
provement should be a factor in marking. This proposal does not
have much meaning unless the potential for improvement is con-
gidered. It must be clear that final achievement is not solely the
result of what is learned in class. Students who have varying initial
levels of ability and varying degrees of prior experience may be ex-
pected to show different amounts of gain. Lacour points out that
research has shown that the intelligence quotient, when taken alone,
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is not a perfect predictor of scholastic success. He states, however,
that unless a reasonably high relationship is found between a
student’s ability as measured by the 1.Q. and his overall achieve-
ment, he is usually assigned to special guidance and counselling.’
Thus far in physical education it has not been possible to place even
this degree of confidence in measures of motor fitness quotient. Yet,
in terms of effective communication and guidance, information
concerning the discrepancy between achievement and the child’s
potential may be extremely useful data.

PRINCIPLES FOR IMPROVED MARKING AND REPORTING

The foregoing should make it abundantly clear that there are
many problems which confront the physical educator in marking.
What can be said to help the teacher improve his basis of grading
in this subject area? Certainly no single scheme or formula can be
suggested. It remains to present certain guides which, when applied
to most situations, will provide the basis for improved practices in
reporting pupil progress.

1. Program objectives must be clearly defined so that marking
and grading reflect progress toward specific goals.

2. The relative portion of the total mark or marks should cor-
relate with the amount of emphasis placed upon each aspect of
the program and reflect the degree to which that facet contri-
butes to the overall objectives.

3. Various forms of reporting should be developed which contri-
bute to the most effective communication possible between pu-
pil, parent and teacher. These may include report card, letters
to parents, home visits, teacher-parent and teacher-pupil con-
ferences.

4. Students and parents should clearly understand the basis on
which evaluation of the student is made.

5. Students must be given ample opportunity to develop the tech-
niques of self-appraisal.

6. Greater emphasis should be placed on evaluation of the student
in relation to his own potential and previous levels of achieve-
ment rather than inviting invidious comparisons with others.

7. Accurate and meaningful reporting requires continuous meas-
urement throughout the school year.

8. Subjective assessments must be utilized in formulating grades
in physical education if the extent to which achievement of
desired outcomes of physical education are to be appraised.
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However, judgments should be as expert and objective as pres-
ently available measures permit.

9. Test administration must be efficient. Careful planning can
eliminate many of the wasteful practices of which physical
educators have been guilty in the past.

10. Despite the contention that physical education reporting proce-
dures should be consistent with those of the rest of the school,
there are good reasons why physical educators should prepare a
report card to meet the particular needs of their department in
a given school.

11. Marks and grades must not be looked upon as ends in themselves
but as means toward the development of sound citizens.

No universally acceptable practice of marking and reporting
pupil progress has yet been devised. Certain weaknesses may be
found in all systems which have thus far been reported in the
literature. But this should not be reason for despair. Through in-
telligent, cooperative planning based on sound principles, procedures
can be developed which will result in much more meaningful re-
porting and better educational practice in our schools of tomor-
row.

REFERENCES

1. Harry L. Stein, “The Influence of Tests and Measurements on the
Curriculum,” Education, Toronto: W. J. Gage Limited, Vol. 5, No. 10,
p. b9.

2. William L. Wrinkle, Improving Marking and Reporting Practices in
Elementary and Secondary Schools, New York: Rinehart and Com-
pany Inc., 1947, Ch.’s V and VI.

3. H. H. Remmers, N. L. Gage and J. Francis Rummel, A Practical In-
troduction to Measurement and Evaluation, New York: Harper and
Brothers Publishers, 1960, Chapt. IX.

4. Denis Baron and Harold W. Bernard, Evaluation Techniques for
Classroom Teachers, New York: McGraw-Hill Book Company, Inc.,
1958, pp. 224-27.

5. Donald K. Mathews, Measurement in Physical Education, Philadel-
phia: W, B. Saunders Company, Ch. XIII.

6. Georgia S. Adams and Theodore L. Torgerson, Measurement and
Evaluation for Secondary School Teachers, New York: Dryden Press,
1957.

7. H. M. Fowler, “Judging Pupil Growth,” Education, Toronto: W. J.
‘Gage Limited, Vol. 4 No. 11, p. 73.

8. Adams and Torgerson, op. cit., p. 16.

9. William H. Lacour, “The Three Bases of Educational Evaluation,”

- Education, Toronto: W. J. Gage Limited, Vol. 4, No. 16, p. 101.





